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he University of Mary-

- land hosted music educa-

tion colloquia in April

1993 and April 1995.

Cross Currents: Setting an

Agenda for Music Education in

Community Culture (University of

Maryland 1996) is the proceed-

ings of the second colloquium

and the second in the colloquia

series entitled the State-of-the-
Arts Series.

Cross Currents begins with a

brief foreword and acknowledg-

ments section in which Srate-of-

“the-Arts editor Bruce D. Wilson

says this series will continue in the
name of Charles Fowler, the influ-
ential arts education writer who
died shortly after the second col-

- loquium. The remainder of the

publication consists of an intro-
duction by Cross Currents editor
Marie McCarthy, an extended
essay by the colloquium’s main
speaker, Patricia Shehan Camp-

“bell, three responses to Campbell’s

essay, a colloquium synthesis by

McCarthy, and a copy of the col-

Jere T. Humphreys is a professor of music educa-
tion in the School of Music at Arizona State Uni-
versity in Tempe, Arizona.
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loquium program, including a list

‘of the colloquium’s discussion
group leaders.

In the introduction, McCarthy
announces the meeting’s theme:
maulticultural education in music.
After introducing the main speak-
er and the three respondents, she

provides a frameéwork for the -

remainder of the publication by
setting forth the position that
multicultural education is “now at
a watershed” and that “these cur-
- rents of thought are offered not
only to mark the day’s proceed-
ings but more importantly to
advance thinking and to stimulate
further dialogue regarding multi-
cultural music education.” (p. xii)
In the main essay, music educa-
tor Campbell touches on a wide
range of issues and problems
related to multicultural music
educarion in the United States.
Campbell’s eclectic approach rep-
resents a fascinating mixture of
practical and theoretical thinking.
Among the many issues and prob-
lems she discusses are the backlash
against mulciculturalism in the
United States during the last five
years; the absence of goals for
multicultural music education;

by Jere T. Humphreys

problems relating to the identifi-
cation of a suitable repertoire for
multiculrural music education
(including teachers having been
trained in the traditional music
canon and the lack of 2 mulricul-
tural music canon, musical
authenticity and representative-
ness of various musics, and moral
and legal ownership of music);
“cultural dissonance” (p. 19)
between teachers and students;
and the lack of research on the
effecriveness of extant multicul-
tural music programs.

Campbell makes important dis-
tinctions between two approaches
1o multicultural music education:
global, or world, music approach-
es that emphasize similarities and
differences in musical structure
and meaning among various
musics, and multicultural music
approaches that “focus . . . on rep-
resentative musical styles of two
or more groups of people, each
united by national or ethnic ori-
gin” (p. 12). Despite the distinc-
tions between the two approaches,
Campbell observes that “there is
considerable blurring in classroom
practice” (p. 13) between the two.

In addition to her intriguing
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distinctions berween the global
and mulrticulcural approaches,
Campbell takes a stand on the
issue of repertoire. She believes
that because the “leap from
rhertoric to reality is often difficult
for teachers” {p. 17), it is lamenta-
ble that the National Standards
for Arts Education do not include

lists of recommended musical

works. She also believes that
teachers can attain competence in
unfamiliar musical styles. She
_then goes on to describe three
model programs worldwide for
the mulricultural approach and
three more for the- global
approach.

Campbell’s positions seem
always to be taken with a view
toward the practical, and she
seerns eminently in tune with the
plight of music teachers. Even her
theoretical model for multicultur-
al music educarion, the Concen-

tric Circles Music Model, exudes-

practicality. The model consists of
the “Musical Self” (reacher
knowledge and competence) at
the core, encircled firse by “Musi-
cal Training” (what teachers and
students “ought to know”), and
finally by “Musical Qurtreach”
(what local and regional commu-
nities can provide). This model is
refreshing because it locates both
practical and philosophical con-
cerns at the core of the curricu-
fum model and not just philo-
sophical concerns. Because
Campbell’s well-organized, color-
fully wricten address raised more
questions than it answered, it
clearly succeeded admirably in
providing a stimulating opening
for the three respondents and col-
loquium discussants. :

The first respondent, philoso-
pher Susan R. Wolf, applauds
Campbell’s distinctions berween
the global and multicultural
approaches, and she, like Camp-
bell, comes down on the side of
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neglected or
groups,” but rather ro increase -

the mulricultural approach. She
gives an excellent discussion of
the important difference berween
studying the “cultural achieve-
ments” of other nations and peo-
ples because of their inherent
value and studying these achieve-
ments because they “contribute
to our heritage or to the heritage
of some of us” (p. 41). Wolf
insists that the purpose of multi-
cultural education is not just to
“benefit or soothe or raise the
self-esteem of the formerly
unrecognized

consciousness “of our multicul-

tural composition™ as “a step.

toward [our] communal self-
knowledge”{p. 41). While she
praises Campbell’s concentric cir-
cles model, she wisely notes that
the two inner circles (respectively,
what teachers know and can do,
and whart teachers and students
should know and be able to do)
could become too conservative in
practice. She believes that the
obligation of “revising the canon”
and “the moral importance of
multicultural education” (p. 44)
are too important to be left
entirely in the hands of local and
regional individuals and groups.
The second respondent, the

~ well-known historian of music
education Michael L. Mark, notes

that movements such as multicul-
tural music education usually

‘occur “in response to a political
. mandate, .

. . [which] usually fol-
lows a social movement” (p. 51).
He describes early efforts on the
part of the federal government
and Music Educators Narional
Conference to encourage mulri-
cultural education. He agrees with
Campbell that multicultural

" music education is now in a tran-

sitional period and suggests thar,

although mulricultural education
may receive less government sup-

port in the future due to shifting

Congeressional priorities, the pro-
2 P
fession will not “abandon it”

‘because “it is just too important”

{p. 54). Mark also comes out in
favor of promoting our nation’s
“unique and valuable national
identity” (p. 55), an identiry that

he believes is strengthened by its:

“numerous subcultures” (p. 56).
The third respondent, Paddy

B. Bowman——an author, consul-

tant, teacher, and coordinator of

the National Task Force on Folk

Arts in Education—gives some-

interesting historical facts related
to the English-only movement.
She takes issue with Campbell’s
moderate approach “as the politi-
cal pendulum swings righe” (p.
62). Unlike respondent Wolf,
who appears to favor adding
national-level controls to Camp-
bell's model, Bowman would add

“the concentric circles of . . . stu-

~dents” (p. 65) to the model. Like

Wolf, she asserts that the goal of
multicultural education “should
not be merely to boost cultural
groups’ esteem bur to educarte
ourselves and all our students
more richly” (p. 68). She agrees
with Campbell that research on
multicultural music educartion is
“essential.” Finally, she reminds
readers that not all educarion
takes place in schools, and she
gives two examples of nonschool
arts education programs.-

In the synthesis portion of
Cross Currents, McCarthy lists sev-
eral points of agreement that were

reached by Campbell, the respon-

dents, and the discussants. She
cleverly organizes the synthesis

around Campbell’s concentric cir-
cles model. Under Musical Self,

‘McCarthy suggests that “musical

expressions and values” are trans--

mitted through schools and many

other vehicles, that students.
should explore “their own musical
‘roots,” and that teachers must

share their own musical “identi-
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ties” with their students {p. 72).
Under Musical Training, colloqui-
um participants agreed that there
should be a musical canon, albeit
a flexible one. McCarthy states
that this issue, “what we oughr to
know” (p. 74), was the most
debated subject of the colloquium
and that “more intense dialogue is
needed” (p. 76). For Musical
Qutreach, participants recom-
mended more partnerships and
other outreach activities between
schools and communities.
McCarthy closes with a list of
recommendations for the profes-
sion regarding multicultural
music education, including the
development and establishment
of broad goals; policy statements;

~a musical canon; guidelines for

authenticity, representativeness,
partnerships, and the like;
descriptions of successful pro-
grams; sites for action Tesearch;
and the restructuring of music
teacher education.

Interestingly, one of Campbell’s
initial and strongest assertions,
that “the maintenance of the disci-
plinary core of music is central to
the mission of music educarors”
(p. 4), is not addressed directly by
the respondents or by McCarthy
in the colloquium synthesis por-
tion of Cross Currents. In view of
Campbell’s stand in favor of a
multicultural approach as opposed
to the learning-of-structure inher-
ent in the global music approach,

it is not entirely clear how this
would occur. This issue, together
with the other fascinating con-
cepts and problems represented in
Cross Currents, should stimulate
future discussions.

McCarthy, Campbell, Wilson,
and the colloquium respondents
and discussants should be congrat-
ulated for providing concrete,
practical suggestions for profes-
sion-wide action, as well as a con-
ceptual focus for future discus-
sions on multicultural music edu-~
cation. Because it represents
thought-provoking discussions on
numerous practical and theoretical
aspects of an important, timely
subject, Cross Currents is a “must
read” for all music educarors.

MENC Resources for Teachers of
Young Children and General Music

""""""""""" NEW! TIPS: The Child Voice £
Packed with ideas designed to help children learn to sing,
This bookler offers criteria for selecting songs, strategies

" to bring our the best in children’s voices, and sugges-
tions for games, ideas, and resources. Discusses the
nacure of the child voice, including range and regis-
ter. Compiled by Joanne Rutkowski and Maria
Runfola. 1997. 44 pages. ISBN 1-56545-105-8.
#1101. $8.50/$6.80 MENC members '

NEWI! Strategies for Teaching

Elementary and Middle-Level Chorus
Based on rthe National Music Education Standards,
this book presents ideas and resources to help in
curriculum development, lesson planning, and
assessment. Recommended for text adoption.

Compiled and edited by Ann R. Small and Judy
K. Bowers. 1997.:ISBN 1-56545-086-8.

#1648. $20.00/$16.00 MENC members

_ . Choral Music for Children

An annotated list of works composed or arranged
for the unchanged treble voice. Examines a
wide variery of musical styles; describes the
music’s characreristic qualities, form, style,
and value for education; provides tips for
teaching and presentation. Edired by

23 Dareen Rao. 1990, 176 pages. ISBN -
940796-80-5.

#1502. $20.00/$16.00 MENC members

Singing in General Music (video)
A discussion of the importance of singing in general music from
noted vocal experts and demonstrations of techniques for teach-
ing singing, including those involving posture, breath control,
vacal explorarion, range, singing in tune, developing confidence,
and more. Actual classroom foorage is feacured. 1994. VHS. 26
minutes. ISBN 1-56545-047-7.
#3082. $50.00/$40.00 MENC members
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